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Learning Champions: A Vital Link 

Final version

Introduction
Learning champions make the difference in two ways:  by encouraging neighbours, friends and workmates to take up learning and job opportunities;  by acting as role models, showing that it is never too late to take up new skills and new career routes. This report suggests that a more consistent investment in learning champions schemes would pay dividends in a number of ways. 

Service providers, for example, including learning providers, are increasingly preoccupied with finding ways of engaging with their local population in order to

· Help users to make better informed choices about the services that suit their needs

· Ensure that those with the greatest need are able to access services

· Ensure that users can help to shape and improve services to meet their needs.

This  -  sometimes referred to as the voice and choice agenda – is dear to the government’s heart and affects service planning for schools, pre-school provision, adult learning and skills and further education. One of the most effective means of engaging local residents in voice and choice – as this report documents -  is through the activities of learning champions (or advocates or ambassadors). These are usually local residents who have discovered a passion for learning that they want to share with friends, family and neighbours. Their primary role is in interesting their peers in learning opportunities and referring them to agencies such as colleges or local learning centres that can help them to translate an interest into active involvement. 

Alongside this primary role, there are other reasons why learning champions matter. Learning champions can play a crucial part in engaging people, especially the most hard to reach, on the first steps towards achieving a useful qualification or towards employment. They provide an effective and impartial elementary signposting service to a wide variety of local learning and employment opportunities. They are often a vital link between learners and providers, helping learners to succeed and showing providers how to improve provision.   In addition, through their activities as learning champions, many gain the skills and knowledge themselves to take a vital step forward to further or higher education, employment or volunteering. 

This survey, commissioned by NIACE on behalf of DIUS and carried out by Martin Yarnit Associates, has four aims, to

1. Identify the main characteristics of existing learning champions schemes in England

2. Set out a typology for understanding the differences between schemes

3. Define the contribution they make to achieving key government agendas

4. Propose ways in which that contribution could be strengthened.

The report  falls into three parts:

· Part 1 Who Benefits, How

· Part 2 How the Schemes Are Organised

· Part 3 Development Priorities

Examples of effective practice can be found throughout the report. 

Appendices set out

1. Basic data about each scheme including contact details

2. A detailed account of each scheme based on returns to a questionnaire

3. A summary of the main findings in tabular form.

Summary

Introduction
Learning champions make the difference in two ways:  by encouraging neighbours, friends and workmates to take up learning and job opportunities;  by acting as role models, showing that it is never too late to take up new skills and new career routes. This report suggests that a more consistent investment in learning champions schemes would pay dividends in a number of ways. 

Learning champions can help learning and other service providers to

· Help users to make better informed choices about the services that suit their needs

· Ensure that those with the greatest need are able to access services

· Ensure that users can help to shape and improve services to meet their needs.

In addition, through their activities as learning champions, many gain the skills and knowledge themselves to take a vital step forward to further or higher education, employment or volunteering. 

This survey, commissioned by NIACE on behalf of DIUS and carried out by Martin Yarnit Associates, has four aims, to

· Identify the main characteristics of existing learning champions schemes in England

· Set out a typology for understanding the differences between schemes

· Define the contribution they make to achieving key government agendas

· Propose ways in which that contribution could be strengthened.

Part 1 Who Benefits, How

The survey shows that learning champion schemes have two main types of beneficiaries 

· new learners

· learning champions themselves.

There are several ways, as the report shows,  in which learning champions can help learners and thereby achieve key policy goals:

· Widening participation: By attracting hard to reach groups to learning and raising their aspirations eg Kent’s learning champions attracted  1808 people to courses over five years. 

· Increasing the numbers of people with level 2/3 qualifications, especially from target groups: By mentoring and supporting learners, enabling them to make the transition from first rung learning to a level 2 or 3 qualification. Many enrolments are to level 2 courses but most, not surprisingly since they were set up for this express purpose, are for entry level and level 1. One Sheffield scheme, in Gleadless Valley, managed to enrol 42 residents on basic skills level 2 courses with the help of three part-time learning champions.

· Achieving the 80% employment rate and reducing benefits dependence: By signposting individuals towards programmes that can help them into employment. Some learning champions schemes have an explicit focus on helping people into employment or helping people in employment to develop their skills.  

· Raising education attainment for children and young people: By helping to improve parent-school links, reducing exclusions and helping parents to support their children’s learning. A growing number of schemes act as a bridge between parents and schools. 

The evidence from our survey suggests that one way of improving employment opportunities in disadvantaged areas – a key government policy objective – is  by learning champions themselves gaining valuable experience and skills, the launch pad for well-paid and useful jobs in the community such as teaching assistants. In this way, learning champions act as role models for others in their community or family who might not otherwise have considered taking up learning.  

As well as helping to achieve the policy goals referred to earlier, learning champions can also assist in improving and modernising provision: by acting as a bridge between service users and service providers as part of community engagement and service improvement strategies, helping users to make more informed choices.  
Part 2 How the Schemes Are Organised

National Picture
Compared with two or three years ago, the number of learning champions schemes is in decline, down to a total of 44, so far as we know. To take one indicator, of the 12 schemes being run by testbed learning communities in 2005, only six are still in existence.  The reason for this is not that the approach has been found wanting – on the contrary – but because fragile funding has come to an end.  

Between them, these 44 schemes have involved 2355 learning champions, with 985 currently operating.  Regionally, numbers vary between three schemes in the North East to eight in the South West. The differences reflect, amongst other factors, sub-regional or city policy priorities. Regional Development Agencies, LSCs and local authorities have chosen in some areas to support learning champions schemes but there is no consistency within or across regions. 

Types of Scheme

Researching the schemes for this study has revealed that the terms Learning Champion, Ambassador and Mentor are used almost interchangeably to describe similar or related roles and that they are used to describe schemes focused on a range of target audiences.  These range from schemes involving dozens of volunteers for a few hours a week with expenses paid to those offering  full-time employment at semi-professional rates of pay. Schemes can be classified in terms of three factors:

1. Function or role

2. The focus of their activity – geographical areas or social groups

3. How they are recruited and trained.

Learning Champions typically perform a range of functions including

· Signposting

· Outreach and initial engagement

· Support and mentoring

· Representation of other learners.

The survey shows that almost all schemes provided the first two functions  in the list, whilst three quarters offered support and mentoring and just under half representation.  Further interrogation of the returns to the survey suggest that outreach comprises two distinct activities:

· Outreach in the traditional adult learning sense of organising and promoting  locally based learning and also organising the activities of learning champions

· Buttonholing by learning champions in the locality eg in shopping centres or at school gates.

The most commonly stated focus of activity was a closely defined geographic area (such as particular wards or super output areas).  Almost one in four stated no focus, whilst the remaining quarter was divided between schools (ie parents), employees, gender, refugees or ethnic minority groups.  Two schemes declared a focus on refugees, two on ethnic minority communities and one on 14-25 year olds.

There are two main routes to recruitment:

· Recruitment to a training course for learning champions leading to activity as a learning champion (unpaid) and then some form of progression, perhaps leading to paid employment

· Recruitment to a paid  role  as a learning champion with related training  and then some form of progression

Employment Status

The survey shows that schemes divide almost equally between two types

· Those with paid workers

· Those with volunteers.

Host Organisations

50% of schemes are hosted in the voluntary and community sector, with 42% in local authority settings (usually adult and community learning but also libraries) and the remaining 7% in colleges. 

Training 

Schemes draw on a wide variety of off the shelf and specially developed training programmes. Those surveyed deal with four main areas of activity and knowledge

· Learning theory and practice –  eg barriers to learning; planning presentations, group work 

· Information, advice and guidance including progression planning for learning champions

· Learning support – basic skills screening, mentoring, volunteering 

· Social conditions facing learners – hence courses on domestic violence awareness or child protection.

The report identifies two potential problems with current arrangements:

1. Energy which is going into developing local programmes might be better spent in some cases in using existing training courses.

2. The practicalities of doing the job well rarely seem to be part of scheme training programmes although they are often tackled through supervision sessions. Yet tacit knowledge learned on the job from experience can form the bedrock for  standard operating procedures without which effective practice has to be constantly re-invented. 

Funding

The decline in the number of schemes parallels the decline in the number of adult enrolments funded from local authority and college budgets. At a time when providers are preoccupied with their own budgets and targets, the essentially impartial nature of learning champions’ work means that they may not be a high priority for funding from mainstream resources. 

Learning Champions schemes are funded from a variety of sources of which the main ones are

· LSC,  principally the Neighbourhood Learning in Deprived Communities Fund and ESF

· Neighbourhood Renewal Fund, New Deal for Communities and residual Single Regeneration Budget

· Regional Development Agencies – East of England and SEEDA

· Others include the Deprived Areas Fund (DWP – merged into the new Working Neighbourhoods Fund from April 2008), Equal  and Aim Higher.

Partners involved in the schemes have been very creative in the use of new funding rounds; some have existed for some years with a cocktail of funding. One such is AMBER in Nottingham which has existed for 12 years.  Currently, their funding is due to end on 31 March 2008, a problem they share with other schemes. Scheme managers told us that time invested in  bidding for and securing repeated short term funding is often at the cost of running the service and providing support for the Learning Champions. 

We have heard that to continue, schemes have sometimes been forced to rename or change  the focus of a well tried and tested model to meet the demands for innovation of a new  funding regime. The history of Learning Champion schemes is littered with good schemes which were providing a successful and well regarded service but for the lack of continued funding have ceased to operate.This has led to the loss of the skill and  experience of the learning champions and scheme managers as well the disappointment of the LCs and the learners whose  expectations had been raised through involvement in the schemes. 

Part 3 Development Priorities and Recommendations
The report draws on responses to a survey questionnaire completed by 44 schemes to make a number of recommendations in relation to national and regional links quality, personal and career  development,  and funding. 

A National Network

Survey responses suggest that a national network could play a useful role in promoting exchange of ideas and experience and some other functions. But many of the functions of a national network could be carried out through

· Local or regional networks or events

· Bi-lateral contacts eg to arrange visits and work shadowing

· An annual conference.

There appears to be a case for an annual conference with a strong practical focus on the work of the schemes, plus perhaps regional or city events tailored to local conditions. 

1 We recommend: that an annual learning champions conference is held, with smaller regional events as required.

Doing it Better

Learning champions schemes have largely arisen in isolation from each other although ad hoc arrangements have developed for sharing good practice.  As a result, schemes have been forced to devise their own solutions to  challenges  such as  how to achieve effectiveness and quality. 

2 We recommend: the creation of a national quality group with LSC support  for learning champions schemes to develop a rigorous and light touch system for assuring quality and improving outcomes based on in-depth understanding of the success factors underpinning effective practice. This group might also consider how to develop data sharing so as to improve tracking of outcomes. 

Personal and Career Development

We have already referred to the wide range of training programmes in use. It seems that there is some scope for improved exchange of experience and information between schemes so that time and resources are not wasted re-inventing programmes. A lot could be learned from the schemes with the most effective management support frameworks.  

Several schemes  identified training need gaps, including that of managers themselves. We know from this and  previous studies that the demands on managers who want to run effective, high quality schemes can be great. This suggests that more thought needs to be given to the manager: learning champion ratio, to the skills or qualifications of managers and to how they can best be managed and supported.

Other learning champion training need gaps identified were: basic skills assessment and training needs analysis; presentation and advocacy skills; understanding the parliamentary process.

3 We recommend: that a national group is set up with LSC support to develop a coherent accredited training and development framework for learning champions schemes.

Learning champions often find an employment niche in community-based services but the process is haphazard because even where there are existing arrangements for semi-professional career paths such as for teaching assistants, there are no arrangements to enable individuals to move easily from one service area to another. This is partly because the qualifications they secure are not regarded as transferable to non-educational settings. Yet learning champions have the skills to make a success of service liaison and development roles in fields such as health, play and youth work, housing and community development. 

Getting these arrangements right could facilitate a career cycle as in the diagram below: 
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4 We recommend: that the LGA and local authorities recognise the existence of a growing field of semi-professional roles and that they facilitate career progression for learning champions and others by arranging transferability of qualifications and experience. 

5 We recommend: that a priority for funding should be to employ scheme coordinators to recruit, train and support learning champions. These might be recruited from the ranks of learning champions themselves. 

Funding

Although there is broad-based support for learning champions, there is rapid turn-over of schemes which cannot be a good use of public money. The financial mainstays currently are the LSC, mainly through NLDC, and ESF, as well as to a lesser degree DCLG through NRF, NDC and SRB. 

6 We recommend: that The LSC should be encouraged to sustain and extend  funding support and to facilitate match with ESF, NRF, the new Working Neighbourhoods Fund and RDA sources.

PART 1 Who Benefits, How

The survey shows that learning champion schemes have two main types of beneficiaries 

· new learners

· learning champions themselves.

This is borne out by earlier studies, including two NIACE reports for the then DfES.
 

The Champion idea is also operating in health, housing and many other fields through DCLG and Defra’s Civic Pioneers programme.
 The Berwick, Northumberland scheme is for mentors and is linked to the Mentoring and Befriending Foundation, set up by the Home Office.  
1. Learners as Beneficiaries

There are several ways in which learning champions can help learners and thereby achieve key policy goals:

· Widening participation: By attracting hard to reach groups to learning and raising their aspirations

· Increasing the numbers of people with level 2/3 qualifications, especially from target groups: By mentoring and supporting learners, enabling them to make the transition from first rung learning to a level 2 or 3 qualification

· Achieving the 80% employment rate and reducing benefits dependence: By signposting individuals towards programmes that can help them into employment Is the 80% target directly relevant here- could we set out what they are doing and what policy objectives they relate to?

· Raising education attainment for children and young people: By helping to improve parent-school links, reducing exclusions and helping parents to support their children’s learning

Widening Participation

Returns to our survey from 25 schemes – almost 60% of the total -  provide extensive evidence of the success of learning champions in engaging new learners and referring them for guidance or directly onto courses.  The table below provides some illustrations of impact  from 10 schemes which between them had engaged around 14000 learners, although we need to treat these figures with caution: engagement can mean a range of things from meeting or inviting to an event to proving progression. This is because the  information gathered by schemes reflects the requirements of different funding regimes with different definitions of outputs and outcomes.  Four schemes declare a focus on refugees or ethnic minority communities, one on young people aged 14-25. 

Nottingham

Broxtowe’s 20 learning champions have achieved 335 course enrolments and 284 guidance referrals. 

A problem with the data is that without in depth exploration it is often unclear the precise period it relates to and how many hours of learning champion effort went into bringing it about or, indeed, how effective that effort was. The engagement ratio – number of learners engaged divided by the total number of learning champions – reveals a wide range of outcomes, posing as many questions as it answers.  Nevertheless, the examples below provide a fair reflection of the achievements of some of these schemes and also explain why adult learning managers are so positive about them despite widespread funding and management problems. 

Kent

Kent’s volunteer learning champions referred 1808 people to courses over five years. 

Table 1: Learner Engagement

	Scheme
	Total Number Learning Champions
	Employment or Volunteer Mode

	Engagement Ratio

	Learners Engaged

	Bexley 
	16
	4
	31
	500

	Broxtowe
	20
	2
	29
	593

	Hampshire
	500
	4
	12
	6000

	Kent 
	119 
	5
	27
	3276

	Knowsley 1
	12
	3
	39
	472

	North Somerset
	40
	4
	36
	1455

	Norwich 
	9
	3
	62
	564

	Oxford
	35
	4
	11
	400

	Solihull
	8
	1
	31
	250

	Swindon
	28
	1
	13
	375


Level 2/3 Qualifications

Many enrolments are to level 2 courses but most, not surprisingly since they were set up for this express purpose, are for entry level and level 1. One Sheffield scheme, in Gleadless Valley, managed to enrol 42 residents on basic skills level 2 courses with the help of three part-time learning champions. 99 attended courses leading to accreditation.  It would be fascinating to track the learners engaged to discover how many had progressed to level 2 and beyond, but unfortunately the mechanism does not exist to track from first contact to achieving a level 2 qualification unless the whole process takes place within one provider agency.

Employment 

LCs with a role in signposting for learning and employment opportunities could potentially support

· Employment Boards and City Strategies

· Employer and Skills Pledges

· The work of personal employment advisers such as those employed by Jobcentre Plus and Coalfield Regeneration Trust-supported initiatives in Shirebrook and Chesterfield
 in the East Midlands

· SMEs (eg the Akenham project in Suffolk) and public sector organisations such as the NHS

· New adult careers (advancement) service

· Joint commissioning by DWP and LSC

· New employment focus of re-cast NRF and LAAs

Patcee Francis coordinates NRF and DAF funded LC schemes in Nottingham, Newark and Bassetlaw on behalf of voluntary sector umbrella group, Enable. She is   keen to incorporate the Nottingham  Making the Connections approach in their work, so that LCs are signposting to learning and employment opportunities. This must be a way forward for bringing about the integration of learning and skills that Leitch called for and which Hain and Denham recently re-affirmed in their joint statement, Opportunity, Employment and Progression – Making Skills Work  (DWP/DIUS November 2007).

The Gloucester scheme, funded by SWRDA and DAF, is developing alongside the local Job Link initiative to strengthen links between education and employment. 30 BME women are working towards NVQ level 2 as teaching assistants and 27 East Europeans are undertaking skills for life ESOL courses. The scheme has recruited a Polish learning champion. In Bassetlaw, a newly established scheme is also focused on helping residents into employment.  It is too early to report results but the scheme manager’s  previous experience in working with mental illness and disability is a strong point in engaging IB claimants. 

It is harder to track the progress of newly engaged learners towards employment but some schemes focus on this aspect.  Two schemes in our survey share a focus on employee development:

· Through ESF/LSC co-funding, the Akenham Partnership has trained and recruited 271 learning champions to promote workplace learning in SMEs throughout Suffolk.

· In London, the Council for Voluntary Service runs the Third Sector Careers Ambassadors Project whose aim is to recruit and train people for employment in the voluntary and community sector, especially from disadvantaged areas and communities. The UK Workforce Hub provides funding. 

In addition, a number of schemes which have recently wound up have had a focus on workforce development within the NHS using learning champions. 

Education Attainment 

Several schemes focus on working with parents to raise educational attainment of children and young people. With the growth in the number of extended schools and the proposals in the new Children’s Plan for parental involvement, this type of work seems likely to expand. 

Knowsley

Knowsley’s Parent Mentor scheme, whose 12 mentors work full-time, has involved 472  adults in school-based learning programmes. Of these 109 gained  an OCN and 59 passed the City and Guilds literacy or numeracy tests, 17 of them at level 2. 

Nottingham

86 Parental Involvement Coordinators (PIC) have been employed by Amber in Nottingham over the last 12 years. In 2006-07, 646 parents were referred to another agency and 248 received individual support. 8693 parents attended school events run by Amber. Around 40% of parents attending courses are BME, as are the PICs. 

Learning Champions as Beneficiaries

The evidence from our survey suggests that one way of improving employment opportunities in disadvantaged areas – a key government policy objective – is  by learning champions themselves gaining valuable experience and skills, the launch pad for well-paid and useful jobs in the community such as teaching assistants. 

It is easier to track the progress of learning champions than new learners so information on the personal  impact of taking part in these schemes is more plentiful than for learners engaged. There are some remarkable success stories underlining the fact that learning champions schemes offer real opportunities to access further and higher education as well as a ladder up to semi-professional employment as the examples below illustrate.  The schemes are part of an undergrowth of semi- or para-professional career development which can play a vital role in refreshing services such as teaching, health, housing and community safety and strengthening local voices in service improvement. Sure Start parent link workers, health trainers, teaching assistants: these are some of the new jobs that are being filled by learning champions according to our survey. In this way, learning champions act as role models for others in their community or family who might not otherwise have considered taking up learning.  

Newcastle Residents Gain NVQ3 in Careers Advice and Guidance

Newcastle New Deal for Communities provided eight local residents with a unique opportunity to work towards an NVQ Level 3 in Careers Advice and Guidance while getting valuable work experience in community organisations. Throughout the 12-month training period they were paid a weekly wage and help was on hand to support them through the NVQ process

Home School Links Project a Springboard to Employment and HE

11 AMBER Parent Involvement Coordinators have moved on to become teaching assistants, seven into community liaison posts with organisations such as the Fire Service and the NHS, six into higher education, and others into local services such as Sure Start and Jobcentre Plus. 

LAMP: Learning to be an Adult Mentor Project

Sandy Gloag was unemployed when she took up an offer from Hammersmith and Fulham Adult Education Service to train as a mentor. Now, with a level 2 qualification in mentoring, she works at Hammersmith Job Centre helping incapacity benefit clients return to employment. 
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Mentor Sandy Gloag (right) with Zayba Habib-Sharma at Hammersmith Job Centre

Inner City Residents Trained as Community Learning Assistants

In Burngreave, a Sheffield inner city area with a highly diverse population, New Deal for Communities has recruited and trained three cohorts of 18 residents as full-time  community learning assistants. They divide their time between supporting residents to improve literacy and recruiting and supporting adults to participate in learning, while undertaking training to improve their own skills and increase their long term employment prospects.
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       Burngreave Community Learning Assistants – 1st Cohort 2004

Norwich

The four mentors who have moved on from the project did so for a variety of reasons. One though is a good example of what we hope to achieve following a path from returning to learning in her 30s to gaining a degree and volunteering on a local trust and taking the role of learning mentor and leaving that role to become a trainee Neighbourhood manager.


Learning to Support Other Learners: Foleshill, Coventry

My name is Zaida. I went on a Learning Champions course because I myself had gone back into learning after a long time of being at home. I wanted to help other women and find ways in which they could overcome barriers they might face. I am now employed as a learning champion and am thoroughly enjoying helping others. Zaida is currently studying Maths, English and NVQ Childcare Level 2.

Impact on Provision

As well as helping to achieve the policy goals referred to earlier, learning champions can also assist in improving and modernising provision: by acting as a bridge between service users and service providers as part of community engagement and service improvement strategies, helping users to make more informed choices.  The South Gloucestershire scheme takes a broad view of its remit, aiming to make an impact on community and work-based learning:

In 2007/8 the scheme is piloting four new initiatives alongside our current Learning Champion programme:

1.
2 Lead Learning Champions - to offer more support to Learning Champions

as the project grows (Yate and Kingswood/Staple Hill)

2.
2 Work-based Learning Champions - within small-medium sized companies

where there are no Union Learning Representatives (Aspects and Milestones)

3.
A Team of 4 Learning Champions - to assist in widening participation in a

high priority area and linking into a Planning for Real project (Patchway)

4 Learning Champions linked to Intermediary Organisations - developing work with the voluntary sector (SBCP - Patchway and Filton)

Learning Champions employed by providers may be less well placed to offer impartial signposting but, on the other hand, they are probably better placed to feedback their views about how provision needs to change to meet learning need.  

Part 2 How the Schemes Are Organised 
1. The National Picture

44 schemes across 9 regions with a current total of 985 Learning Champions

Tracking down learning champions schemes is a challenging task, even with the help of local authorities, the LSC and Google. We began with a picture derived from studies carried out between 2004-7
 from which a region by region list was compiled. But when we made contact with schemes, it quickly became apparent that many of them had folded and that in some cases there was nobody still in post that could help us with our inquiries. Following persistent calls and emails, however, we are confident that we have traced the vast majority of existing schemes.
 

On that basis, we would say that the national picture can be summed up in this way: compared with two or three years ago, the number of learning champions schemes is in decline, down to a total of 44, so far as we know. To take one indicator, of the 12 schemes being run by testbed learning communities in 2005, only six are still in existence.  The reason for this is not that the approach has been found wanting – on the contrary – but because fragile funding has come to an end.  

Between them, these 44 schemes have involved 2355 learning champions, with 985 currently operating. 

Our survey shows a striking lack of symmetry between regions and cities in the number of schemes, reflecting in the main decisions by individual funding agencies and providers. The range is from eight schemes in the South West to three in the North East.

Number of Schemes by Region

	NE
	Y+H
	EM
	E
	London
	SE
	SW
	WM
	NW

	3
	4
	5
	3
	6
	5
	8
	4
	6


At sub-regional level, there are some groups of schemes which have been funded or managed as a package such as Nottingham (Local Area Agreement and NRF) and Sheffield. On the other hand, amongst the core cities, we have not been able to identify any schemes in Liverpool and Manchester.  The differences reflect, amongst other factors, sub-regional or city policy priorities. Regional Development Agencies, LSCs and local authorities have chosen in some areas to support learning champions schemes but there is no consistency within or across regions. 

The decline in the number of schemes parallels the decline in the number of adult enrolments funded from local authority and college budgets. At a time when providers are preoccupied with their own budgets and targets, the essentially impartial nature of learning champions’ work means that they may not be a high priority for funding from mainstream resources. 

Nonetheless, as we show below, schemes have and are continuing to have an impact both in terms of engaging new learners and in opening up career opportunities for the learning champions themselves, however  given the weakness of recording systems comparable hard data is hard to find. So, although we are able to cite many examples in the report of good work done we cannot be sure of the quality of services provided or whether the same resources could be used to even greater effect. We return to these issues later. 

2. Types of Schemes

Researching the schemes for this study has revealed that the terms Learning Champion, Ambassador and Mentor are used almost interchangeably to describe similar or related roles and that they are used to describe schemes focused on a range of target audiences.  These range from schemes involving dozens of volunteers for a few hours a week with expenses paid to those offering  full-time employment at semi-professional rates of pay.  One scheme defines itself thus: ‘all of us working in adult learning are championing learning and so are learning champions’. Another suggests that to be a real champion of learning the individual must have experienced the same barriers to learning as the group with which they are engaging.  This can be confusing to say the least so, in an attempt, to gain a better understanding of what schemes do and how they differ, we have found it useful to typify schemes according to three criteria:

· Function or role

· The focus of their activity – geographical areas or social groups

· How they are recruited and trained.

1.Function or Role

One way of understanding the range of Learning Champions schemes is by placing them in the context  of a Learning Brokerage Cycle. Learning brokerage is best understood as a cycle or chain of activities, each with its own contribution to matching learners or potential learners, and employers with learning providers. It is a valuable tool in promoting demand for learning, in widening participation and in changing the way learning is provided. Currently, it is being used in the workplace, in the community, with young people, and with offenders and ex-offenders to help them access learning and training opportunities.

Learning Champions are an integral part of the brokerage activity itself: 

Five types of activity are identified that are likely to form part of a learning brokerage chain, whether for the employed, unemployed, young people, offenders or those in the community. This reflects the findings of the evaluation of the Employer Training Pilots and the community-based brokerage research carried out by the LSRC and others, together with discussions with staff from LSC and other organisations involved in setting up brokerage systems. The activities include: 

1. strategy – eg achieve high-level commitment to regional or local brokerage system and agree customer quality standards 

2. infrastructure and capacity building – eg recruit, train and fund brokers (with skills and knowledge for contacting employers, acting as workplace learning advocates or doing community outreach) 

3. brokerage – eg make contact with target group, refer as necessary, carry out learning and skill needs analysis, and identify/tackle barriers to taking part 

4. learning and skills delivery – eg carry out screening ; individual assessment for literacy, language and numeracy and provide individual progression planning and employability skills 

5. continuous quality improvement – eg update/develop/use knowledge base of brokers.

Understanding Learning Brokerage, Yarnit, Sachdev and Swart, LSDA, 2005, p.4

Learning Champions typically perform a range of functions from first contact through to representation and mentoring. Schemes were asked which of the following services they offered:

· Signposting

· Outreach and initial engagement

· Support and mentoring

· Representation of other learners.

The table below shows that almost all schemes provided the first two functions  in the list, whilst three quarters offered support and mentoring and just under half representation.  Some managers and learning champions have argued that more time invested in  support and mentoring pays off in helping learners to overcome difficulties and complete. But funding arrangements sometimes assume that the learning champion role stops at the point of enrolment.

 Further interrogation of the returns to the survey suggest that outreach comprises two distinct activities:

· Outreach in the traditional adult learning sense of organising and promoting  locally based learning and also organising the activities of learning champions

· Buttonholing by learning champions in the locality eg in shopping centres or at school gates.
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As well as typifying schemes in terms of the functions they perform, it is also useful to identify who they work with and, secondly, how the learning champions are recruited and trained and whether they are paid or volunteers. 

2 Focus of Activity

Schemes were asked about the principal focus of their activity. Bearing in mind that some mentioned more than one, the graph shows that the most commonly stated focus was a closely defined geographic area (such as particular wards or super output areas).  Almost one in four stated no focus, whilst the remaining quarter was divided between schools (ie parents), employees, gender, refugees or ethnic minority groups.  Two schemes declared a focus on refugees, two on ethnic minority communities and one on 14-25 year olds. 
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The study has revealed two types of schemes which are not the primary focus of this research: those which focus on employee recruitment to learning and those which involved university students as Learning Ambassadors or Mentors. We have included details of some of these schemes in the database. 

The first group includes schemes such as the former West Sussex Learning Champions Project which piloted the concept that more employed adults could be engaged in business related training through the recruitment and intervention of volunteer Learning Champions and that this would have direct benefits for those businesses. The approach taken by the London CVS uses the term ambassador for their Third Sector Career Ambassadors who provide information to those interested in working in the voluntary sector.

The second group are schemes in a large number of Universities which recruit Learning Mentors from the student body who visit schools to enthuse young people about the benefits of higher education. 

Increasingly and perhaps related to the availability of funding, Learning Champions or Mentors appear to be linked directly to schools. For example the Parent Mentors in Knowsley are employed to develop the relationship between the school, parents/carers  and the local community and to facilitate the provision of family learning and adult education at the school as well as to  support learner recruitment and programme delivery. We are aware of a number of NDC funded  school-linked learning champion schemes that  had ceased in their original form but  continued by being embedded as part of the work of extended schools.

3. Recruitment 

Returns to the questions about gender, age and ethnicity of learning champions are too partial for us to be able to extract reliable information. This may be because the information was not readily to hand or because it is not accurately recorded. 

There are two main routes to recruitment:

· Recruitment to a training course for learning champions leading to activity as a learning champion (unpaid) and then some form of progression, perhaps leading to paid employment

· Recruitment to a paid  role  as a learning champion with related training  and then some form of progression

Route 1: Course – Activity – Progression

An example of this approach comes fromWest Cheshire where the College recruited 27 local residents onto the ContinYou-devised course following a successful pilot. Although they were not paid to take part in the course, they were supported from enrolment onwards.  Many of them, like Jude Lyon (see below) have gone on to further study. 

West Cheshire College

A Blacon resident has beat off competition from over 330 applications to receive a national bursary award.

Jude Lyon, who is studying an Access to Higher Education (Access to Learning) course at West Cheshire College, was short-listed to receive the £1,000 award from the Helena Kennedy Foundation following her commitment to further education.

Living in Blacon, Jude left school at 16 because there was no sixth form at her high school and she decided to pursue employment. It was only upon the birth of her children that Jude was inspired to get back into education and completed courses put on by the College and the local Sure Start programme.

Jude soon progressed from taster courses to gain an NVQ in childcare and has now gained a place at Chester University to do a teaching course. Judith Pritchard, Adult and Community Learning Co-ordinator at West Cheshire College, added: “Jude was one of the first Blacon Learning Champions and actively promotes learning within her community’.  

Route 2: Paid role - Training – Progression

The Broxtowe scheme, that serves an outer city area of west Nottingham, recruited its learning champions to a paid role and then immersed them in activity following a core training package, including basic skills awareness, IAG, counselling, diversity and equal opportunities and followed in the second year by training as required including ECDL, domestic violence awareness, child protection and skills coaching. 

Learning Champion Takes Path to Employment in Nottingham 

Signing up as a Learning Champion is  proving to be a very effective career development path for those taking part, as the message from the manager of the Broxtowe, Nottingham, scheme vividly demonstrates:

Kerry Duggan went for the job as neighbourhoood volunteer activist,  a post which is £11,000 for 18 and a half hours work (which is more than double what she is on now).  Kerry secured the post yesterday and I am so   proud of her as she had never worked before coming to us, living on benefits and becoming pregnant at 15. She has managed to break through to some of the hardcore disengaged families on the Broxtowe Estate and encouraged them into education and training   through her own networks, her determination, hard  work and through people actually seeing with their own eyes how far Kerry herself   has come. Kerry is now talking of buying her home which has caused ripples   through the community as they are now seeing actual proof what education and working can do for you and now they want it too. 

Email from Michele Blyton, 27 October 2006.

Employment Status of Learning Champions

The survey shows that schemes divide almost equally between two types

· Those with paid workers

· Those with volunteers.
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Is there a rationale for the difference?  The evidence is unclear but it may be that schemes that pay learning champions, especially those that pay for 10 or more hours a week, are really traditional outreach schemes ie organising and promoting locally based learning and also organising the activities of learning champions. Those who are employed seem to be  teetering  on the brink of semi-professional status. 

Host Organisations

Who runs learning champion schemes is an important issue from at least two points of view: funding and impartiality. Some host organisations, such as colleges, might be better placed to tap funding sources than others such as smaller voluntary and community sector organisations. But schemes run by providers might well raise legitimate questions about the impartiality of the activities of learning champions. 

In fact, as the graph shows, 50% of schemes are hosted in the voluntary and community sector, with 42% in local authority settings (usually adult and community learning but also libraries) and the remaining 7% in colleges. 
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Funding

Learning Champions schemes are funded from a variety of sources of which the main ones are

· LSC,  principally the Neighbourhood Learning in Deprived Communities Fund and ESF

· Neighbourhood Renewal Fund, New Deal for Communities and residual Single Regeneration Budget

· Regional Development Agencies – East of England and SEEDA

· Others include the Deprived Areas Fund (DWP – merged into the new Working Neighbourhoods Fund from April 2008), Equal  and Aim Higher.
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Partners involved in the schemes have been very creative in the use of new funding rounds; some have existed for some years with a cocktail of funding. One such is AMBER in Nottingham which has existed for 12 years.  Currently, their funding is due to end on 31 March 2008, a problem they share with other schemes. Scheme managers told us that time invested in  bidding for and securing repeated short term funding is often at the cost of running the service and providing support for the Learning Champions. 

We have heard that to continue, schemes have sometimes been forced to rename or change  the focus of a well tried and tested model to meet the demands for innovation of a new  funding regime. The history of Learning Champion schemes is littered with good schemes which were providing a successful and well regarded service but for the lack of continued funding have ceased to operate.This has led to the loss of the skill and  experience of the learning champions and scheme managers as well the disappointment of the LCs and the learners whose  expectations had been raised through involvement in the schemes. 

Training

Schemes draw on a wide variety of off the shelf and specially developed training programmes. Those surveyed deal with four main areas of activity and knowledge

· Learning theory and practice –  eg barriers to learning; planning presentations, group work 

· Information, advice and guidance including progression planning for learning champions

· Learning support – basic skills screening, mentoring, volunteering 

· Social conditions facing learners – hence courses on domestic violence awareness or child protection.

Some schemes- examples include Bristol, Blackburn, Kent and Amber -  have invested a great deal of time and money in setting up appropriate training programmes for their learning champions. Some schemes also devote time and resources to progression planning with learning champions and to regular supervision and updating sessions.  The Oxford learning champions are each issued with a laptop and a broadband subscription so that they  can keep in touch with each other, coordinators and local developments. Another scheme which understands the value of the internet to this kind of work is the Akenham Partnership:

We support the Learning Champion community through our one stop website. It has details of all training courses in Suffolk and up to date information of funding opportunities to support their training where it applies. 

The Greenwich, south London, scheme has adopted a similar approach through its website http://www.greenwich.gov.uk/Greenwich/Learning/AdultLearning/LearningChampions 

Contrasting Training Strategies in Nottingham 

Broxtowe, in west Nottingham, for example, provides three types of course: core training in the first year of employment, additional programmes from which learning champions can select those of particular interest or relevance, and individual programmes designed to help them move into further employment.  All this is backed up by 1:1 monthly meetings with the line manager. Core programmes include basic skills awareness, IAG for adults, diversity and equal opportunities, basic skills (C+G 9295 Adult Learner Support).  Additional programmes taken in the second year  include skills coaching, learning to learn, personal safety, English (level 1 and 2). Employment related programmes include ECDL level 2, teacher training induction and  IAG level 3. 

Amber, another Nottingham scheme which is about home-school links, has developed a training strategy over 12 years of existence which includes child protection, an OCN in Initial Advice, teaching assistant level 2, NVQ childcare, Home School Links in Theory and Practice. Alongside this  go regular weekly briefings to keep staff up to date, and support visits from team leaders to ensure that emerging issues are dealt with swiftly. 
In contrast to the pick and mix approach,  some schemes draw mainly or exclusively on off the shelf products such as the ContinYou Community Learning Champions programme which can be taken at level 1,2 or 3. The course takes about 40 hrs to complete as a taught course and comprises 4 units:

· The role of the Community Learning Champion

This includes what a Learning Champion is, what they hope to achieve, practical ways of carrying out the role and implications for individual  Learning Champions. 

· All about Learning

This unit covers the benefits of learning, and how to use this information to persuade others to participate.  It includes learning styles, how people learn, barriers to learning and ways to overcome them

· Working together

This unit looks at communication skills written and oral, and body language.  Learners have to prepare a short talk.  They learn how groups work, how to cope with conflict, facilitation and leadership skills and team working.

· Resources 

This unit is all about finding out what learning is going on locally.  Who are the providers?  How to use the internet to get information and what funding is available.

The ContinYou course was originally developed for Greenwich, but it failed to recruit. Re-badged as an Advice and Guidance course, it has enrolled 12 students. West Cheshire College is one of those that use the ContinYou course.

Another popular off the shelf choice is the City and Guilds Certificate for Adult Learner Support (City and Guilds 9295) at level 2. This is a qualification specifically for those who wish to provide support in numeracy and literacy within the post-16 sector, such as volunteers and learning support assistants. Unit 1 covers Working in the Sector, Unit 2 is Supporting Learners and Unit 3 concentrates on either literacy, numeracy or language support. The course is particularly relevant to people who, as part of their role, come into contact with members of the public who have a literacy, numeracy or language skills need. Unit 1 can be taken as a discrete unit. For unit 2 and 3 the learners must achieve a literacy and numeracy national test.

Other courses which are widely used include Accessing Lifelong Learning OCN level 2; the ASDAN Certificate in Community Volunteering and the Certificate in Peer Mentoring
. ASDAN courses are organised around practical challenges and students are expected to provide evidence of completion.  

The variety of training programmes could reflect different views about the core skills required to be a learning champion in specific local conditions. Or, it could be that scheme managers are simply not aware of the wide range of existing training programmes. The managers of the Tower Hamlets scheme are well aware of the link between scheme function and training, as they point out:

It would be very useful, …to make a distinction between the needs of paid and volunteer Learning Champions.  In the past when our Volunteer Learning Ambassadors have attended conferences attended by paid Learning Champions, … it was apparent that our Volunteer Learning Ambassadors felt a little overwhelmed by the type of responsibilities that their paid counterparts had in their jobs. It is worth noting that volunteers are often volunteering as a stepping stone to help them overcome a range of barriers.

 We identify two potential problems with current arrangements:

· Energy which is going into developing local programmes might be better spent in some cases in using existing training courses.

· The practicalities of doing the job well rarely seem to be part of scheme training programmes although they are often tackled through supervision sessions. Yet tacit knowledge learned on the job from experience can form the bedrock for  standard operating procedures without which effective practice has to be constantly re-invented. 

 PART 3 DEVELOPMENT PRIORITIES

There are a number of development priorities for government and its regional and local partners to consider. These are derived from

· Responses to the questionnaire which asked about learning champions support and development needs and also about the value of a national network of learning champion schemes

· Our reading of the overall responses to the survey. 

Recommendations are made in  in relation to national and regional links,  quality, personal and career  development,  and funding. 

A National  Network?
The survey asked, In what way would a national network of learning champions help the scheme?

Six out of seven respondents made one or more suggestions about how a national network could help their work. Seven of the respondents either declined to respond to the question or responded negatively. This may be because they value local networks.  The most commonly cited suggestion – 20 mentions – was as a way of sharing ideas and good practice. The next most frequently mentioned points were

· Raise profile of LCs /national recognition/common identity – 6 mentions 

· Opportunities for learning champions to work together/networking/ gaining experience in using IT – 5 mentions

Other points made about how a national network could help learning champions schemes include

· Understanding of learning trends / keep abreast new developments

· Shared specialist training 

· Information on funding/long term sustainability

· Joint lobbying on issues that affect young people 

· Economies of scale in organising events 

· Organising visits to other schemes 

· Motivate and inspire LCs through contact with counterparts

· Setting a framework for quality standards 

· Work with providers to improve quality of information they supply and to explain LC role 

· Accredited training routes/training materials/career paths 

· Define scope of LCs Understanding how the role can support employment agenda 

· Advise and support new schemes 

· Online forum 

These are all valid and useful suggestions but many of them could be implemented without a national network. (A selection of other detailed responses is given below in the box.) For example, visits could be – and have been – arranged through direct links between schemes. Some respondents pointed out that they are already members of other networks which serve their specific purposes – eg the national Mentor and Befriending Network or the Home School Development Network -  or that they would prioritise local networks such as other refugee projects in London.

So, in conclusion, survey responses suggest that a national network could play a useful role in promoting exchange of ideas and experience and some other functions. But many of the functions of a national network could be carried out through

· Local or regional networks or events

· Bi-lateral contacts eg to arrange visits and work shadowing

· An annual conference.

There appears to be a case for an annual conference with a strong practical focus on the work of the schemes, plus perhaps regional or city events tailored to local conditions.  Therefore, 

1. We recommend: that an annual learning champions conference is held, with smaller regional events as required.


Doing it better

As we know from other fields such as medicine and teaching, although it is essential that practitioners have the discretion to respond to local conditions and to apply their skills and creativity, it is also clear that some approaches work better than others. In relation to learning champions it is maybe unclear which those are but it is clear that a closer examination of key aspects of the structure and work of schemes could pay dividends in achieving more effective results. These include

· How and where should learning champions focus their energies in making contact with new learners?

· How could be learners assured of the quality of the service they receive from learning champions?

· How can the progression of new learners best be assisted by learning champions?

· Is it better for learning champions to be volunteers or to be paid, to be part time or full time – should employment  be a form of progression rather than a starting point?

· How much time should be invested in managing the work of learning champions?

· Is it better to recruit learning champions onto courses or to recruit them, then train them?

· Is it useful to set targets for learning champions? Or do these threaten the quality of engagement when, as it is suggested by the manager,  in Nottingham,  targets were set too high.

· How can we improve tracking and support of new learners? 

Answering these questions could help to create a learning champions scheme kit so that schemes do not need to be invented from scratch. It could also be useful to establish a range of costs for running learning champions schemes and a per head cost for engagement, referral and progression. 

A key issue is bound to be quality. Some schemes have clearly been thinking hard about this. For example, the cluster coordinators for the Northumberland schemes covering Berwick and four other towns are responsible for quality appraisal of the mentoring project and for the paperwork. They also organise training for the mentees. 

2. We recommend: the creation of a national quality group with LSC support  for learning champions schemes to develop a rigorous and light touch system for assuring quality and improving outcomes based on in-depth understanding of the success factors underpinning effective practice. This group might also consider how to develop data sharing so as to improve tracking of outcomes. 

Personal and  Career Development 

We have already referred to the wide range of training programmes in use. It seems that there is some scope for improved exchange of experience and information between schemes so that time and resources are not wasted re-inventing programmes. A lot could be learned from the schemes with the most effective management support frameworks.  It also seems that there is scope for development opportunities that enable learning champions to compare different approaches through exchanges, visits and shadowing.  We believe that there are a number of schemes which have invested heavily in  training and development seriously and which could be usefully studied by other schemes. We also believe that there is much to be learned from the experience of union learning representatives.

3. We recommend: that a national group is set up with LSC support to develop a coherent  accredited training and development framework for learning champions schemes.

Learning champions often find an employment niche in community-based services but the process is haphazard because even where there are existing arrangements for semi-professional career paths such as for teaching assistants, there are no arrangements to enable individuals to move easily from one service area to another. This is partly because the qualifications they secure are not regarded as transferable to non-educational settings. Yet learning champions have the skills to make a success of service liaison and development roles in fields such as health, play and youth work, housing and community development. 

Getting these arrangements right could facilitate a career cycle as in the diagram below: 


[image: image9]
4. We recommend: that the LGA and local authorities recognise the existence of a growing field of semi-professional roles and that they facilitate career progression for learning champions and others by arranging transferability of qualifications and experience. 

5. We recommend: that a priority for funding should be to employ scheme coordinators to recruit, train and support learning champions. These might be recruited from the ranks of learning champions themselves. 

Funding

Although there is broad-based support for learning champions, there is rapid turn-over of schemes which cannot be a good use of public money. The financial mainstays currently are the LSC, mainly through NLDC, and ESF, as well as to a lesser degree DCLG through NRF, NDC and SRB. 

6. We recommend: that The LSC should be encouraged to sustain and extend this funding stream and to facilitate match with ESF, NRF, the new Working Neighbourhoods Fund and RDA sources.
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The Value of a National Network





What would be good would be a forum to reflect on practice and to share information on Quality Standards for the role as mentor or learning champion.  Berwick, Northumberland





Very useful to know they are not working alone. Good to share ideas (what works and what has not gone so well) and to share best practice. Swindon 





A national network of learning champions would be a fantastic realisation...for continued support and funding at a national level...for the learning champions who can support new projects and feed best practice into the national network ...Broxtowe, Nottingham





...would probably become another talking shop. Herefordshire





Local networking and support groups are probably more useful...However the existence of a national network would be useful to offer guidance and raise the profile of LCs...It might also be useful to define the scope of the role of  the LC on a national basis as it seems to vary a lot. Gleadless Valley, Sheffield.





...national recognition may improve partnership working, learner esteem and an easier product to work with- an easier passage into colleges for example...Blackburn
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� Amber and West Midlands studies previously referred to. 


� Local Initiatives for Learning, Skills and Employment, Yarnit, 2006, NIACE; Learning Champions in the West Midlands, Pearson, Selby and Yarnit, 2004, NIACE.


� � HYPERLINK "http://www.communities.gov.uk/documents/communities/pdf/153385" ��http://www.communities.gov.uk/documents/communities/pdf/153385� . One scheme on this  national programme to  promote community engagement is the training of women as mentors in Sparkbrook, Birmingham, with a mission to involve others in community affairs. 


� 1= under 10 hours Not on right page?


2=10-20 hours


3=20+hours


4=voluntary no expenses


5=voluntary+expenses


� Learners engaged divided by total number of learning champions


� See the report Tackling Worklessness and Social Exclusion in the East Midlands and the chapter on good practice at � HYPERLINK "http://www.martinyarnitassociates.co.uk/downloads/complete%20report%201.5.pdf" ��http://www.martinyarnitassociates.co.uk/downloads/complete%20report%201.5.pdf� 


� See the details of this scheme in the Appendix. 


� Studies include a review of the work of the testbed learning communities (Local Initiatives for Learning, Skills and Employment, Yarnit, 2006, NIACE); a review of learning champions schemes in the West Midlands (Learning Champions in the West Midlands, Pearson, Selby and Yarnit, 2004, NIACE) as well as schemes in Nottingham and Sheffield (see � HYPERLINK "http://www.martinyarnitassociates.com" ��www.martinyarnitassociates.com�). In addition,  we drew on a database compiled for a NIACE conference on learning champions in October 2006. 


� Some returns were received after our deadline but they do not change the overall position stated here significantly. 


� � HYPERLINK "http://www.mandbf.org.uk/projects/asdanmbf_peer_mentoring_award" ��http://www.mandbf.org.uk/projects/asdanmbf_peer_mentoring_award� 


� See details of the Tower Hamlets scheme in the Appendix. 





PAGE  
32

_1263806267.xls
Chart2

		Geographic

		No stated Focus

		School

		Employee

		Gender

		Refugee

		Ethnic Group



Number of mentions

Focus of the Activity of the Learning Champions on the Schemes in the Study

19

12

4

3

2

1

1



Sheet1

		

		Geographic		19

		No stated Focus		12

		School		4

		Employee		3

		Gender		2

		Refugee		1

		Ethnic Group		1





Sheet1

		0

		0

		0

		0

		0

		0

		0



Focus of the Activity of the Learning Champions on the Schemes in the Study



Sheet2

		





Sheet3

		






_1263822063.xls
Chart1

		40		39		30		21



Signposting

Outreach and initial engagement

Support and mentoring

Representation of other learners

Services reported as being offered  by the Schemes in this Study



Sheet1

		Schemes offering

		Signposting		40

		Outreach and initial engagement		39

		Support and mentoring		30

		Representation of other learners		21





Sheet1

		0		0		0		0



Outreach and initial engagement

Signposting

Support and mentoring

Representation of other learners



Sheet2

		0		0		0		0



Outreach and initial engagement

Signposting

Support and mentoring

Representation of other learners



Sheet3

		0		0		0		1



Signposting

Support and mentoring

Representation of other learners



		





		






_1262177156.xls
Chart1

		13		9		9		5		6



Volunteer Plus Expenses

Volunteer No expenses

Paid 20+ Hours a week

Paid 10-19 Hours a week

Paid under 10 hours a week

Employment Status of Learning Champions on the Schemes in the Study



Sheet1

		Volunteer Plus Expenses		13

		Volunteer No expenses		9

		Paid 20+ Hours a week		9

		Paid 10-19 Hours a week		5

		Paid under 10 hours a week		6





Sheet2

		





Sheet3

		






_1262177684.xls
Chart2

		21		18		3



Voluntary Sector

Local Authority

Further education

Host Organisations of Schemes in the Study



Chart1

		Voluntary Sector

		Local Authority

		Further education



Host Organisations of Schemes in the Study

21

18

3



Chart3

		Voluntary Sector

		Local Authority

		Further education



Host Organisations of Schemes in the Study

21

18

3



Sheet1

		SW		South Gloucestershire		LA		LSC		1		1		31		46

		SE		Swindon		LA		ESF		1		1		10		28

		SW		Bath		LA		NLDC		1		1		19		33

		EM		Broxtowe		Vol		NRF		2		1		9		20

		EM		Bulwell		Vol		SRB/NRF		2		1		3		8

		EM		Meadows		Vol		NRF/WNF		2		1		3		4

		Yand H		Woodthorpe Sheffield		Vol		NDLC		2		1		1		1

		SW		Bristol		LA		NLDC		3		1		27		71

		NW		Tameside		LA		NRF/SSC		3		1		4		5

		Y and H		Valley Sheffield		Vol		NDLC/Community Action Plan		3		1		1		3

		SE		E Berks		FE		SEEDA		4		1		27		33

		NW		Cheshire		LA		LSC/ACL		4		1		0		35

		SE		Oxford		LA		SEEDA		4		1		26		35

		NE		Newcastle		Vol		NLDC		4		1		4		8

		London		Tower Hamlets		FE		NDLC		5		1		8		50

		SW		Gloucester		LA		NLDC now RDA/DAF		5		1		8		na

		Y and H		Barnsley		Vol		ESF/LSC		5		1		86		100

		E		Cambs/Peterboro		Vol		EERDA/LEAP/Leader Plus		5		1		20		60

		WM		Walsall		Vol		NDLC		5		1		4		15

		NE		Moving On Up Northumberland		Vol		ESF/LSC		1		2		20		30

		Y and H		Tinsley		Vol		NDLC/Big Lottery		3		2		1		1

		WM		Solihull		LA		Equal/Engage		1		4		2		8

		WM		Herefordshire		LA		Aim Higher		3		4		3		7

		E		Norwich		LA		EERDA		3		4		3		9

		NW		Blackburn		LA		ERDF/ESF		4		4		33		80

		London		LAMP		LA		NLDC		4		4		6		27

		SW		N Somerset		LA		NLDC		4		4		5		40

		EM		Bassetlaw and Newark		Vol		NLDC/LIDF		4		4		14		40

		NE		Berwick		Vol		LSC		4		4		80		120

		London		Greenwich		Vol		NLDC		4		4		120

		SE		Hampshire		Vol		ESF/LSC		4		4		0		500

		SE		Milton Keynes		LA		SRB/Aim Higher/SEEDA		4		4		27		80

		SE		Kent		LA		SEEDA/LSC/ESF		5		4		78		119

		EM		Amber		FE		NRF		2		5		34		86

		NW		Knowsley 1		LA		NDC		3		5		11		12

		NW		Knowsley 2		LA		NDC		3		5		5		5

		London		Bexley		Vol		various		4		5		10		16

		WM		Foleshill Coventry		Vol		NRF		1		6		3		4

		London		Hackney Refugees		Vol		LSC/CEN/Cap Builders		5		7		107		247

		Employer		Third Sector		Vol		UK Workforce Hub		3		8		12		12

		EE		Suffolk		Vol		ESF/LSC		5		8		120		271

		SE		West Sussex		Vol		ESF/LSC		5		8		0		86

														985		2355

		Region		Scheme		Host		Funding		Paid or		Focus		Current		To date

										Voluntary

				Learning Champions Survey

				Summary of Key Data

				version 2.0

				Voluntary Sector		21

				Local Authority		18

				Further education		3



Martin Yarnit:
1= under 10 hours
2=10-20 hours
3=20+hours
4=voluntary no expenses
5=voluntary+expenses

Martin Yarnit:
1= geographical focus
2=gender focus
3=age focus
4=no particualr focus
5=School focus
6=Ethnic group focus
7=Refugee focus
8- employees



Sheet2

		





Sheet3

		






